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is to fit a man for the world, and in this he has undoubtedly
been partly influenced by the practical character which has
always more or less distinguished our national culture,
and he has partly done much to give this direction to
our education. ' Since it cannot be hoped/ he says,
* that [the pupil] should have time and strength to learn
all things, most pains should be taken with what is most
necessary, and that principally looked after which will
be of most and frequentest use to»him ^n the world.
Seneca complains of the contrary practice in his time ;
and yet the Burgersdiciuses and the Scheiblers did not
swarm in those days as they do now in these. What
would he have thought if he had lived now, when the
tutors think it their great business to fill the studies and
heads of their pupils with such authors as these ? He
would have had the more reason to say as he does, Non
vit(E sed scholcz discimus; we learn not to live but to
dispute, and our education fits us rather for the univer-
sity than the world.'
Another characteristic of the same school of thinkers is
their preference of kindness to severity, and the severe con-
demnation of the cruelty and harshness which disfigured the
schools of the Middle Ages. It is now generally admitted
that of the two chief means of compelling the attention of
children, and inducing them to learn, pleasure is prefer-
able to pain, but in Locke's day this truth was not
recognised. He strongly condemns beating, still far
too much in use in our public schools. < The usual lazy
and short way by chastisement and the rod, which is the
only instrument of government that tutors generally
know or ever think of, is the most unfit of any to b$
used in education.' ' I cannot think any correction
useful to a child where the shame of suffering for having
done amiss does not-work more upon him than the

